SLF Responsibilities

Semester 4: Coversheet
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	Three newly designed lessons that use the provided template.  One of your lessons will be published on-line, so save your lessons electronically.

Standards(Essential Understandings(Summative Assessments(Formative Assessments(Differentiated Instruction Activities

	2
	“Fall in love” with two new-to-you D.I. strategies.  These two strategies will be what you share with your staff during the observation period.

Observation period: March 17 through May 18

	1
	
On May 12, you will become:

One graduated SLF. 


SLF PLC (Advanced Applications) 

Planning & Tracking Sheet
Spring 2010
	Meeting Date/Time/Location
	Notes:

All PLC meeting logs should be filled out on the web at: http://www.washoe.k12.nv.us/hr/rpdp/plcform.htm

	2/3
Time:
Location:
	

	2/10
Time:  

Location:  
	

	2/17
Time: 
Location:  
	

	2/24
Time:  4:00-5:30pm
Location: Matley Lane Training Room
	First Lesson Plan is due tonight!  See attachment for guidelines.  E-mail lesson to Corbett, Carol, or Kindra on 2/25.


	3/3
Time: 
Location:  
	

	3/10
Time:

Location:
	

	3/17
Time: 4:00-6:00pm
Location:  TBA
	Observation planning session.  Come prepared to share out what you have been working on. Your Observation Plan is due today.
Second Lesson Plan is due tonight!  See attachment for guidelines.  E-mail lesson to Corbett, Carol, or Kindra on 3/18/09

	3/24
Time:

Location:
	

	5/12
Time:  4:00-8:00pm

Location:  TBA
	Final Reporting Session – Portfolio Presentation


WHERETO

	As you plan your three lessons this semester, these are the seven questions (in order) that you will want to ask yourself to be sure you’re planning in a “Backwards fashion!”


W = How will you help your students to know where they are headed, why they are going there, and what ways they will be evaluated along the way?

H:  How will you hook and engage students’ interest and enthusiasm through thought-provoking experiences at the beginning of each instructional episode.

E:  What experiences will you provide to help students make their understandings real and to equip all learners for success throughout your unit or course?

R:  How will you cause students to reflect, revisit, revise and rethink?

E:  How will students express their understanding and engage in meaningful self-evaluation?

T:  How will you tailor (differentiate) your instruction to address the unique strengths and needs of every learner?

O:  How will you organize learning experiences so that students move from teacher-guided and concrete activities to independent applications that emphasize growing conceptual understandings?

UBD Unit Coversheet
	Teacher’s Name, Grade Level, Lesson Subject:



	Stage 1:  Identify Desired Results

	Standard(s):



	Essential Question(s):



	What key knowledge and skills will students acquire as a result of this unit?

	Students will know…..
	Students will be able to….



	Stage 2:  Determine Acceptable Evidence

	What summative evidence will be your proof that students achieved your essential understanding?  (Attach, if applicable)



	What planned formative assessments will push your students closer to your summative assessment?  (Attach, if applicable)



	Stage 3 – Plan Learning Experiences

	Differentiated Focus (Two Cans):



	Differentiated Instruction:  What learning experiences will you design to meet the needs of your diverse learners?



	What sequences of teaching and learning experiences will equip students to engage with, develop and demonstrate the desired understandings?  Outline the “nuts and bolts" of your lesson below.




UBD Unit Coversheet
	Teacher’s Name, Grade Level, Lesson Subject:

Harrison, 5th Grade, Voice and Revision


	Stage 1:  Identify Desired Results

	Standard(s):

5.5.3  Revise drafts for Voice (and word choice and sentence fluency)


	Essential Question(s):

EQ:  How do you explain what VOICE IN WRITING is to someone who isn’t sure?  How would you assist them in adding VOICE to one of their drafts of writing?


	What key knowledge and skills will students acquire as a result of this unit?

	Students will know…..what voice in writing is, and why it’s important to good writing.
	Students will be able to….identify strong voice in published writing…and add voice to their own drafts as well as make suggestions for adding voice in others’ writing during response groups.


	Stage 2:  Determine Acceptable Evidence

	What summative evidence will be your proof that students achieved your essential understanding?  (Attach, if applicable)

Each student will create his/her own personal “Voice Portfolio” that he/she will use when explaining the BIG UNDERSTANDING to a younger student who is learning about voice too.  (cover sheet attached)


	What planned formative assessments will push your students closer to your summative assessment?  (Attach, if applicable)

· 2 Voice “exit ticket” questions. (attached)

· Class will create “Class voice charts” to document understanding of how to spot voice in actual writing.

· “Audience awareness” partner activity: writing complicated explanations for the kindergartners.
· A revision check-list for the interpersonal task-rotation activity is attached.



	Stage 3 – Plan Learning Experiences

	Differentiated Focus (Two Cans):

Differentiated Product through Learning Style Differentiation

	Differentiated Instruction:  What learning experiences will you design to meet the needs of your diverse learners?

Task rotation assignment will have each student assemble a different portfolio according to their learning style preferences.  (Task rotation is attached; task rotation portfolio coversheet is also attached.)



	What sequences of teaching and learning experiences will equip students to engage with, develop and demonstrate the desired understandings?  Outline the “nuts and bolts” of your lesson below.

· Introduction “lecture” to voice in writing 

· Voice is five different things going on in writing:

· Passion towards topic is evident;

· Writing sounds like the author is actually speaking to reader;

· Audience awareness is made through adjustments for reader’s understanding;

· Tone or mood is conveyed through word choices;

· Humor and sarcasm is appropriate to writing’s purpose.

· Searching for examples of good voice in Houghton Mifflin Readers; students create class charts for each of the five things above.

· Exit tickets on “What is voice in writing?”

· Focus day on “Audience Awareness”

· In pairs, students write “Three things you need to know about fractions” for an imagined kindergarten audience.

· Exit Ticket on “What does audience awareness have to do with a writer’s voice?”

· Task Rotation Activities assigned.

· Students have three 45-minute blocks of time to create their “Voice Portfolios”



Your Voice Portfolio Matrix Coversheet

	How do you explain what VOICE IN WRITING is to someone who isn’t sure?  How would you assist them in adding VOICE to one of their drafts of writing?

	Instructions:  Attach this matrix to the front of your voice portfolio folder.  As you complete one activity for each box (from your assignment sheet), have your teacher sign in the quadrant whose activity you have completed.  You need to get three teacher signatures to be finished.  Sign your name in the fourth and final box to show that you chose to skip that quadrant completely.

	Mastery
Exercise—practice 

Signature:__________________________

When you have one activity from this quadrant finished, show it to your teacher and get him to sign above in the blank space!  If you are choosing to make this your one “skippable” quadrant, then you sign in the blank space after your teacher has signed the other three.
	Interpersonal

Experience—personalize

Signature:__________________________

When you have one activity from this quadrant finished, show it to your teacher and get him to sign above in the blank space!  If you are choosing to make this your one “skippable” quadrant, then you sign in the blank space after your teacher has signed the other three.

	Understanding

Explain—prove

Signature:__________________________

When you have one activity from this quadrant finished, show it to your teacher and get him to sign above in the blank space!  If you are choosing to make this your one “skippable” quadrant, then you sign in the blank space after your teacher has signed the other three.
	
Self-Expressive

Explore—produce
Signature:__________________________

When you have one activity from this quadrant finished, show it to your teacher and get him to sign above in the blank space!  If you are choosing to make this your one “skippable” quadrant, then you sign in the blank space after your teacher has signed the other three.


Voice Assignment Sheet

Instructions:  Choose ONE activity from THREE of the four quadrants below.  Your three chosen activities will be drafted twice, then end up in your VOICE PORTFOLIO, 

which needs to be completed by Friday.
	
Mastery
Exercise—practice 

	
Interpersonal

Experience—personalize

	
Understanding

Explain—prove

	
Self-Expressive

Explore—produce
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Project Based Lear:




	Voice Portfolio: Grade 5
Interpersonal Task Rotation
Project Checklist

	

Teacher Name:  Mr. Harrison
	



Essential Questions:  How do you explain what VOICE IN WRITING is to someone who isn’t sure?  How would you assist them in adding VOICE to one of their drafts of writing?
Student Name:_____________________________ Partner's name: ___________________________ __________
Date: __________________________________ 

Project: Voice Portfolio (Interpersonal Task)
USE THIS CHECKLIST BEFORE WRITING A FINAL DRAFT TO YOUR INTERPERSONAL TASK-ROTATION ACTIVITY.  LET THIS CHECKLIST HELP YOU REVIEW THIS ACTIVITY'S LEARNING OBJECTIVES. 

Top of Form

	CATEGORY
	  
	RESPONSIBILITIES

	 
	 
	

	


	Voice techniques I used in Writing
	 
	[image: image2.wmf]I can explain and show off three writing techniques I used to capture each character's voice in my story or my skit.
 




	 Rehearsal 
	 
	[image: image3.wmf]My partner and I practiced our skit aloud three times on the same day.
 

	 
	 
	[image: image4.wmf]My partner and I practiced our skit aloud again on a different day.
 

	 
	 
	

	


	Where is your "best" stuff?
	 
	[image: image5.wmf]Color-code your final draft to highlight 5 places where voice is shown more than in other places. You can create any color coding system, as long as you explain it.
 


	Exit Ticket Question 1…Answer the following question in five, organized sentences:

What is voice in writing?
(Extra credit if you can use two techniques of voice as you compose your answer!)
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	Exit Ticket Question 2…Answer the following question in five, organized sentences:

What does ‘audience awareness’ have to do with voice in writing?
(Extra credit if you can use two techniques of voice as you compose your answer!)
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Lesson 


#3 is due before 


May 12





Try one or two new or refined D.I. techniques that can fit into four different D.I. “cans.”





2 “last semester” cans





2 “this semester” cans

















Write a one-paragraph (five-sentence minimum) explanation on three different things to look for when trying to find voice in a piece of writing.  Memorize your paragraph and prepare to say it aloud without looking at your paper.


Create 2 similes for a piece of writing with voice (Writing that has VOICE is like ___); create 2 more similes for a piece of writing without voice (Writing that has no voice is like ___).  Memorize your four similes so that you can read them without looking at your paper.





With a partner, create a 2-minute skit about two different people—one who has “voice” and one who doesn’t.  Have the character with “voice” try to persuade the character without voice to change.  Prepare to perform the skit for the class; you may use your scripts when you perform.


Re-read I am the Dog, I am the Cat.  Write a one-page story that has two other opposites (sun & moon, desert & ocean, etc) talk back and forth about things.  Teach a friend how to perform the story aloud with you so that your friend can correctly sound like the voice of the opposite item.





Find two picture books from the class library—one that has strong voice and one that has weaker voice.  Write a one-paragraph explanation of why you feel one book’s voice is weaker than the other.  Be persuasive enough with your paragraph to convince your teacher.


Use the classroom “Voice Chart” (hanging above the pencil sharpener) to prove that one of the pieces of writing in your writing folder has more voice than another.  Write down your three biggest pieces of evidence and prepare to share them with your teacher.





Imagine a world where no one has “voice” in their writing or speaking.  What would that world be like?  Write a fictional story about an hour-in-the-life-of a Voiceless World.


Use magazine cut-outs and find five METAPHORS for voice in writing.  Remember, a metaphor is something that shares a quality with something else.  Is a picture of a sticky ice-cream sundae a metaphor for voice, for example?  Paste your five pictures on a piece of construction paper, then identify the shared-quality below each picture with writing.
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